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Oz
Iklim degisikligi, biyolojik cesitlilik kayb1, dogal kaynaklarin tiikenmesi, atik sorunu ve cevresel
adaletsizlikler, gliniimiizde yalnizca ekolojik degil, ayn1 zamanda toplumsal, ekonomik, kiiltiirel
ve politik boyutlar1 bulunan ¢ok katmanli sorunlar olarak ortaya ¢ikmaktadir. Bu durum, ¢evre
egitiminin yalnizca ¢evreye iliskin bilgi ve farkindalik kazandiran bir siire¢ olarak degil, bireylerin
insan-doga iliskisini sorgulamalarini, ¢evresel sorumluluk gelistirmelerini ve toplumsal yasama
aktif bicimde katilmalarin1 saglayan bir egitim yaklagimi olarak ele alinmasini gerekli kilmaktadir.
Disiplinler aras1 yapisi, vatandashik egitimiyle iliskisi ve birey-toplum-gevre etkilesimine
odaklanmas1 nedeniyle Sosyal Bilgiler dersi bu doniisiim acisindan Snemli bir 6grenme alani
sunmaktadir. Bununla birlikte c¢evresel sorunlarin yalnizca bilissel bilgi aktarimi yoluyla ele
alinmasi, Ogrencilerin ¢evreyle duygusal, estetik ve deneyimsel bag kurmalarini
siirlayabilmektedir. Bu noktada sanat temelli pedagojiler ve ozellikle eko-sanat, cevresel
konularin yaratici, duyussal ve elestirel bicimde ele alinmasina olanak saglayan alternatif bir
pedagojik yaklasim olarak one ¢ikmaktadir. Bu caligmanin amaci, eko-sanatin Sosyal Bilgiler
egitimindeki pedagojik potansiyelini c¢evresel farkindalik, yaratici O6grenme ve ekolojik
vatandaslik baglaminda degerlendirmektir. Caligma, dokiiman incelemesine dayali kuramsal ve
betimsel bir degerlendirme olarak yapilandirilmigtir. Bu kapsamda sanat temelli pedagojiler, sanat
egitimi, ¢evre egitimi, ekolojik sanat ve c¢evresel/ekolojik vatandaslik alanlarindaki ¢alismalar
incelenmis; bu kavramlarin Sosyal Bilgiler egitimiyle kesisim noktalar1 degerlendirilmistir.

Inceleme sonucunda eko-sanatin Sosyal Bilgiler egitiminde cevresel farkindalig: gelistirme,

elestirel ve yaratict diislinmeyi destekleme, insan-doga iliskisini yeniden diisiinmeye olanak
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saglama ve cevresel farkindaligi yurttaslik eylemiyle iliskilendirme potansiyeline sahip oldugu
goriilmiistiir. Bu dogrultuda eko-sanatin; c¢evresel problemi fark etme, sorgulama, sanatsal
anlamlandirma, paylasma ve miizakere ile yurttaslik eylemi asamalarindan olusan bir pedagojik
siire¢ i¢inde ele alinabilecegi ileri siiriilmektedir. Eko-sanat bdylece Sosyal Bilgiler dersinde
yalnizca ¢evre konularini destekleyen bir etkinlik olarak degil, 6grencilerin insan-doga iligkisini
yeniden diigsiinmelerini ve kendilerini ¢evresel sorunlarin pasif gézlemcileri yerine aktif yurttaglar
olarak konumlandirmalarint saglayabilecek disiplinler arasi bir pedagojik yaklagim olarak

degerlendirilebilir.

Anahtar Kelimeler: Sosyal Bilgiler Egitimi, Eko-Sanat, Sanat Temelli Pedagojiler, Cevre
Egitimi, Ekolojik Vatandaslik, Cevresel Farkindalik.

Abstract

Climate change, biodiversity loss, the depletion of natural resources, waste problems, and
environmental injustices have emerged as multidimensional challenges that are not only ecological
but also social, economic, cultural, and political in nature. This situation necessitates considering
environmental education not merely as a process of developing knowledge and awareness about
the environment, but as an educational approach that enables individuals to question human—nature
relationships, develop environmental responsibility, and actively participate in social life. Given
its interdisciplinary nature, its connection with citizenship education, and its focus on the
interaction between individuals, society, and the environment, Social Studies education provides
an important learning context for this transformation. However, addressing environmental
problems solely through the transmission of cognitive knowledge may limit students' opportunities
to establish emotional, aesthetic, and experiential connections with the environment. At this point,
arts-based pedagogies, and eco-art in particular, emerge as an alternative pedagogical approach

that enables environmental issues to be addressed in creative, affective, and critical ways.

The aim of this study is to evaluate the pedagogical potential of eco-art in Social Studies education
in relation to environmental awareness, creative learning, and ecological citizenship. The study
was structured as a theoretical and descriptive evaluation based on document analysis. Within this
scope, studies on arts-based pedagogies, art education, environmental education, ecological art,

and environmental/ecological citizenship were examined, and the intersections of these concepts
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with Social Studies education were evaluated. The analysis indicates that eco-art has the potential
to enhance environmental awareness, support critical and creative thinking, encourage students to
reconsider human—nature relationships, and connect environmental awareness with civic action in
Social Studies education. Accordingly, it is proposed that eco-art can be addressed within a
pedagogical process consisting of the stages of identifying an environmental problem, inquiry,
artistic meaning-making, sharing and dialogue, and civic action. In this way, eco-art can be
regarded not merely as an activity supporting environmental topics in Social Studies but as an
interdisciplinary pedagogical approach that may enable students to reconsider human—nature
relationships and position themselves not as passive observers of environmental problems but as

active citizens.

Keywords: Social Studies Education, Eco-Art, Arts-Based Pedagogies, Environmental Education,

Ecological Citizenship, Environmental Awareness.

Introduction

Environmental issues today have evolved beyond being concerns limited to the protection of the
natural environment and have become important components of social life, economic relations,
political decision-making, cultural values, and individual responsibilities. Climate change,
biodiversity loss, the depletion of water and energy resources, increasing waste, and environmental
injustices require individuals to reconsider their relationship with the environment. Therefore,
rather than focusing solely on providing environmental knowledge, environmental education
should support individuals in evaluating environmental problems, assuming responsibility, and
participating in individual or collective actions (Hadjichambis & Reis, 2020). This approach
necessitates establishing a strong relationship between environmental education and Social Studies
education. Social Studies is an interdisciplinary field of learning that addresses relationships
among individuals, society, culture, history, geography, economics, citizenship, and the
environment. Accordingly, from a Social Studies perspective, environmental issues are not merely
matters concerning the natural environment but also social problems associated with the decisions,
values, lifestyles, and responsibilities of individuals and societies. Indeed, a study on place-based

Social Studies teacher education demonstrated that examining local waste problems can be
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associated with the development of preservice teachers' perspectives on ecological citizenship

(Kissling, 2015).

The citizenship dimension of Social Studies education requires a broader pedagogical framework
than addressing environmental issues solely at the level of knowledge. Environmental citizenship
is associated with individuals assuming responsibility for addressing environmental problems,
supporting sustainability, and participating in environmental decision-making processes (Dobson,
2007). Therefore, it is important that environmental education within Social Studies be structured
in ways that make visible the connections among environmental knowledge, citizenship,

responsibility, and participation.

Art offers an important pedagogical opportunity at this point. Art can enable students not only to
acquire knowledge but also to interpret the issues they address from different perspectives,
establish connections among their experiences, and construct their own meanings. The
interdisciplinary nature of arts-based learning processes allows complex social and environmental

issues to be addressed through different forms of expression (Anderson & Suominen Guyas, 2012).

Considering the complexity of environmental issues, addressing these problems solely through
textbooks or traditional teaching methods may not be sufficient. Students need to experience the
environment not merely as an object about which knowledge is acquired but as a living space in
which they live and of which they are also a part. Inwood (2008) argues that eco-art education can
be structured in place-based, interdisciplinary, and experiential ways and emphasizes its potential
contribution to the development of ecological literacy. In this context, eco-art offers a distinctive

learning space at the intersection of art and environmental education.
Arts-Based Pedagogies in Social Studies Education

The function of art in the educational process is not limited to the development of aesthetic skills.
Art can create an experiential space that influences the ways in which individuals perceive, make
sense of, and reinterpret their surroundings. Therefore, integrating art with different disciplines
can be considered an interdisciplinary approach capable of enriching students' learning processes.
From the perspective of Social Studies, the importance of art derives from the fact that the
discipline directly addresses human and social life. Artworks can make social values, cultural

identities, historical experiences, and different social relationships visible. Students' examination
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of artworks or production of artistic works can provide opportunities to question social problems

from different perspectives.

One of the important characteristics of arts-based pedagogies is that they do not restrict learning
to cognitive processes alone. Through artistic production, students can visualize abstract concepts,
express emotions, and establish connections among their experiences. This characteristic is
particularly important in teaching complex social and environmental problems. Anderson and
Suominen Guyas (2012) suggest that art education can create a learning space that enables
individuals to reconsider their relationship with nature. Within this approach, the environmental
crisis is addressed not merely as a scientific problem but also as an issue related to how individuals

position themselves in relation to themselves and the world around them.

This perspective is also closely connected to the citizenship dimension of Social Studies education.
One of the fundamental aims of Social Studies education is to contribute to the development of
students as critical, informed, and active citizens. Therefore, it is important for students not only
to learn about social and environmental problems but also to think about these problems, evaluate
different perspectives, and discuss possible solutions. Accordingly, the integration of art into
Social Studies education has a much broader meaning than simply adding art to the course content.
The aim is to enable students to think about Social Studies topics in different ways through art and

to connect these topics with their own experiences.
Eco-Art and Environmental Education

Ecological art is an interdisciplinary field of art that addresses relationships between humans and
the natural environment. One of the distinctive features of eco-art is that it does not view nature
merely as a subject of artistic representation but questions the reciprocal relationships among
humans, nature, culture, and society. Inwood (2008) describes eco-art education as a place-based,
community-oriented, interdisciplinary, and experiential approach aimed at developing ecological
literacy. Inwood's (2013) study likewise examines eco-art education based on the integration of art
education and environmental education and draws attention to its potential to support
environmental awareness and engagement. In the study, eco-art education is conceptualized as a

curricular approach based on the integration of art and environmental education (Inwood, 2013).

An important characteristic of eco-art is that it introduces a creative and experiential dimension to

environmental problems. Rather than merely reading about or discussing environmental problems,
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students can reinterpret them through visual, embodied, and material production processes. This
can facilitate connections between environmental issues and students' everyday experiences. The
use of recyclable, reusable, or natural materials in eco-art practices also has important pedagogical
implications. In this way, students can encounter concepts such as waste, consumption, reuse, and

sustainability directly through the process of artistic production.

The experiential nature of eco-art education, which supports connections with place and the
environment, may enable students to observe their surroundings anew and evaluate environmental
problems through the lens of their own living environments (Inwood, 2008; Inwood, 2013). With
these characteristics, eco-art can be considered a pedagogical approach that has the potential to
move environmental education beyond knowledge transmission and enable students to

establish visual, affective, experiential, and critical relationships with the environment.
The Pedagogical Potential of Eco-Art in Social Studies Education

The potential of eco-art in Social Studies education should be considered within a broader
framework than simply combining art and environmental education. This is because Social Studies
provides opportunities to examine environmental problems from individual, social, and citizenship
perspectives. Accordingly, the pedagogical potential of eco-art can be evaluated across four main

dimensions.
Developing Environmental Awareness

One of the primary functions of eco-art is to make environmental problems visible. Art can enable
environmental problems to be expressed not only through scientific data but also through visual
and emotional forms. When students represent an environmental problem through an artistic
product, they are required to observe and interpret the problem anew. Thus, an environmental issue
can move from being an abstract topic external to the student to becoming an experience that the

student actively considers and makes meaning of.

Inwood's (2013) study of eco-art education demonstrates that integrating art and environmental
education can provide a pedagogical framework capable of supporting environmental awareness
and engagement. Therefore, in Social Studies education, eco-art offers more than a form of visual

expression through which environmental problems can be recognized; it can also provide a
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learning experience through which students construct personal meanings about environmental

issues.
Supporting Critical and Creative Thinking

Environmental problems are often complex issues that do not have a single cause or a single
solution. Understanding these problems requires students to establish relationships among
different variables and consider alternative ways of addressing them. The open-ended and creative
nature of art may enable students to develop different interpretations rather than being directed

toward a single correct answer.

The fact that the same environmental problem can be represented differently by different students
demonstrates that multiple perspectives on the same issue are possible. This is consistent with the
critical-thinking and problem-solving objectives of Social Studies education. While representing
an environmental problem through art, students may simultaneously reflect on questions such
as: “Why did this problem emerge?”, “Who is affected by it?”, “Where do I stand in relation to
this problem?”, and “What kind of change is possible?”

Therefore, the value of eco-art lies not only in the aesthetic product that emerges but also in the

intellectual process through which students develop that product.
Rethinking the Human—Nature Relationship

One of the important aims of environmental education is to enable individuals to perceive
themselves not as beings independent of nature but as parts of an ecological system. Eco-art can
serve as a powerful means of supporting this transformation. Drawing on the concepts
of “interbeing” and deep ecology within the context of art education, Anderson and Suominen
Guyas (2012) developed an art education paradigm that encourages individuals to position

themselves not as separate from nature but in a relational connection with it.

Within this approach, nature is no longer regarded merely as an external object that needs to be
protected but as an integral part of human life. In this respect, eco-art is consistent with the
structure of Social Studies education, which is based on relationships among individuals, society,

and the environment.

Moving Toward Ecological Citizenship
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One of the most important pedagogical potentials of eco-art is its ability to establish a connection
between environmental awareness and citizenship. Environmental citizenship is associated with
addressing environmental problems, supporting sustainability, and fulfilling individual and
collective responsibilities toward the environment (Dobson, 2007). Hadjichambis and Reis (2020)
likewise emphasize the importance of addressing environmental citizenship within educational
contexts in terms of developing students' capacities for environmental responsibility and

participation.

Therefore, the goal of environmental education should not be limited to developing individuals
who “know about the environment.” It is also important for students to recognize their
environmental responsibilities, make informed decisions concerning environmental issues, and

assume active roles in addressing environmental problems.

Kissling (2015), who examined the development of ecological citizenship through the
investigation of local environmental problems in Social Studies teacher education, also
demonstrates that examining environmental issues within local contexts can be connected with
citizenship education. Within this framework, eco-art can provide an important pedagogical
interface for moving toward environmental citizenship. Students first recognize an environmental
problem; they then make sense of and question the problem, express it visually, and subsequently

discuss individual or collective possibilities for addressing it.
Thus, a learning cycle can emerge in the following form:
Awareness — Meaning-making — Responsibility — Participation — Action

This cycle positions eco-art not simply as an artistic activity but as a potential pedagogical pathway
through which environmental learning can be connected to responsible and active citizenship in

Social Studies education.

A PEDAGOGICAL MODEL PROPOSAL FOR ECO-ART AND ECOLOGICAL
CITIZENSHIP

Based on the theoretical evaluations presented in this study, a five-stage pedagogical process can

be proposed for the use of eco-art in Social Studies education.

Stage 1: Awareness
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Students observe an environmental or social problem in their immediate surroundings. Issues such
as waste, water use, air pollution, climate change, the destruction of natural areas, consumption

habits, or environmental justice may be addressed.
Stage 2. Inquiry

Students investigate the problem they have identified from different perspectives. Particular
attention is given to the causes and consequences of the problem, the groups affected by it, and
existing possibilities for addressing it. At this stage, Social Studies skills such as research,

evidence-based inquiry, problem solving, and critical thinking can be incorporated.
Stage 3: Artistic Meaning-Making

Students interpret the problem they have selected through an artistic form. Painting, collage,
sculpture, installation, photography, digital art, or other interdisciplinary artistic forms may be

used. Recycled or reusable materials can also be incorporated into the process.

The primary purpose of this stage is not to produce an aesthetically “beautiful” artwork, but rather
to enable students to reinterpret and make meaning of the environmental problem from their own

perspectives.
Stage 4: Sharing and Deliberation

Students share their artworks with their classmates and explain the meanings conveyed through
their productions. At this stage, different interpretations of the same environmental problem are

compared and discussed.

In this way, the artwork moves from being a means of individual expression to a means of

collective discussion and deliberation.
Stage 5. Civic Action

In the final stage, students develop individual or collective action proposals related to the
environmental problem they have addressed. Thus, artistic production does not remain merely an

aesthetic outcome but becomes connected to environmental responsibility and civic participation.

This stage is consistent with the dimensions of responsibility and participation emphasized in the

development of environmental citizenship through education (Hadjichambis & Reis, 2020).
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Within this model, eco-art moves beyond being a technique used simply to “teach” environmental
issues and becomes a pedagogical process through which students establish relationships with
environmental problems, make meaning of them, engage in dialogue with different perspectives,

and consider possibilities for social and civic action.
Discussion

The potential of eco-art in Social Studies education emerges at the intersection of the power of art
to make environmental problems visible and the citizenship- and social participation-oriented
structure of Social Studies. From the perspective of environmental education, an important
advantage of art is that it can support students’ emotional and experiential engagement by
preventing environmental issues from being addressed solely at the cognitive level. Inwood’s
(2013) study points to the potential of the eco-art approach, which is based on the integration of
art and environmental education, to support environmental awareness and participation. Anderson
and Suominen Guyas (2012), on the other hand, argue that art education can contribute to
rethinking human relationships with the world and that the human-—nature relationship needs to be
reconsidered in order to confront the causes of the environmental crisis. This point is particularly
important from the perspective of Social Studies because environmental problems are also related
to social decisions and civic responsibilities. It is not sufficient for students simply to have
knowledge about climate change or the waste problem. Such knowledge needs to be connected

with responsibility, justice, participation, and action.

Dobson (2007) states that environmental citizenship is an approach that goes beyond individual
behaviours in the context of sustainability and incorporates dimensions of justice and
responsibility. Hadjichambis and Reis (2020) also emphasize the importance of developing
environmental citizenship in educational contexts. From this perspective, eco-art can serve as a
bridge between the cognitive dimension of environmental education and the action-oriented
dimension of citizenship education. When students represent an environmental problem through
art, they do not simply talk about that problem; they also begin to think about what the problem
means to them, whom it affects, and what kind of change is needed. However, some limitations
should also be considered regarding the use of eco-art in Social Studies classrooms. First,

designing art activities merely as “colourful and enjoyable activities” may weaken the conceptual
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connection that needs to be established with Social Studies content. Artistic production needs to

be associated with a specific learning objective and a social/environmental problem.

Second, teachers’ lack of sufficient pedagogical preparation in art education may create difficulties
in practice. Therefore, it is important for teacher education programs to address arts-based
pedagogies, environmental education, and interdisciplinary teaching approaches together. Third,
the success of eco-art practices should not be evaluated solely on the basis of the aesthetic quality
of the resulting artwork. How students make meaning of the environmental problem, what
questions they ask, what connections they establish, and how they think about environmental
responsibility should also be considered as part of the assessment process. In this context, it
appears more appropriate to seek the pedagogical value of eco-art in the process rather than in the
product. Students’ noticing an environmental problem, investigating it, relating it to their own
experiences, reinterpreting it artistically, and developing civic action based on this interpretation

constitute the central pedagogical potential of the approach.
Conclusion and Recommendations

This study evaluated the pedagogical potential of eco-art in Social Studies education in the context
of environmental awareness, creative learning, and ecological citizenship. Based on the theoretical
evaluations, it was concluded that eco-art should not be considered merely as an artistic activity in
Social Studies education. Eco-art can be regarded as an interdisciplinary pedagogical approach
that may enable students to recognize environmental problems, question these problems from
different perspectives, establish emotional and cognitive connections with the environment, and

express their ideas through creative means.

The main conclusion of the study is the potential of eco-art to establish a pedagogical connection
between environmental awareness and ecological citizenship. Environmental awareness alone may
not necessarily lead to civic action. However, learning experiences that enable students to establish
personal and emotional connections with environmental problems, discuss these problems, and
consider possible solutions may provide a foundation for the development of environmental
responsibility and participation (Dobson, 2007; Hadjichambis & Reis, 2020). Studies showing that
addressing local environmental problems in the context of Social Studies teacher education can be

associated with ecological citizenship also support this connection (Kissling, 2015). Accordingly,
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the pedagogical process of eco-art in Social Studies education can be structured as presented

in Figure 1.
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Figure 1. Pedagogical Cycle of Eco-Art in Social Studies Education
Note. This figure was designed with the assistance of artificial intelligence (ChatGPT, OpenAl).

Figure 1 illustrates the pedagogical process of eco-art in Social Studies education, extending from
environmental awareness to ecological citizenship. The cycle consists of five main stages:
identifying the environmental problem, inquiry, artistic meaning-making, sharing and deliberation,
and civic action. The cyclical structure of the process indicates that learning does not end with
civic action; rather, it represents a continuous learning process that begins again with the

identification of new environmental problems.

In conclusion, eco-art is more than an alternative way of teaching environmental issues in Social
Studies education; it is a learning approach that can help students reconsider human—nature
relationships and understand themselves as part of the ecological system. When the place-based,

interdisciplinary, and experiential approach emphasized in Inwood’s (2008, 2013) studies is
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considered together with the emphasis on responsibility and participation in the environmental
citizenship literature, eco-art can be regarded as a distinctive interdisciplinary learning area within
Social Studies education. Therefore, increasing the use of eco-art practices in Social Studies
teaching may contribute to addressing contemporary issues such as sustainability, environmental

justice, ecological citizenship, and environmental responsibility in student-centered and

interdisciplinary ways.

Future research should examine the effects of eco-art-based Social Studies practices on students’
environmental awareness, levels of ecological citizenship, environmental attitudes, creativity, and
pro-environmental behaviours through experimental and qualitative research designs. In addition,
comparative studies involving different age groups, learning areas, and forms of art may provide

a clearer understanding of the pedagogical possibilities and limitations of eco-art in Social Studies

education.
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